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Abstract
Objective
This paper reviews the redesign of the 
library at a traditional Preparatory to Year 
12 (P–12) college, to transition to a modern 
Centre for Learning and Innovation that 
supports collaborative learning and is an 
information hub for students and staff. 
The paper focuses on how student and 
staff perceptions of the new design have 
impacted on their use of the spaces. 

Methods
An ethnographic approach was taken to 
capture perceptions of the use of the new 
spaces. Interviews with staff and students 
were analysed to gain insights that helped 
inform the design of a new centre.

Results
Findings revealed that the comfort and 
flexibility of the furniture, as well as the 
metaphorical and physical spaces, have led 
to more students and staff using the centre, 
both in free and timetabled hours. The 
study was limited by lack of time during the 
semester to interview staff and students 
without disrupting their studies. In addition, 
incidental comments from staff, students 
and visitors indicated that the new spaces 
were inviting and were keeping pace with 
changing user needs and expectations.

Conclusion
The study contributes to research concerning 
the use of library space for student learning 
in P–12 pre-tertiary education. In addition, 
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it provides information that can inform and 
guide future development of library spaces 
in other P–12 institutions.

Keywords: Learning spaces, flexibility, 
space, library design, flexible furniture, 
school libraries.

Introduction
The changing social, cultural, pedagogical 
and technological conditions impacting on 
learners and teachers are opportunities to 
question the adaptability and responsiveness 
of learning spaces. In particular, we 
question the long-held notions of space-
time for learning and consequently to the 
nature and design of spaces and places for 
learning. Fallin (2016) argues that including 
technology-enhanced learning spaces, 
digital literacy support and flexible learning 
environments enhances student learning 
and facilitates collaboration. These learning 
spaces symbolise the move towards 
focusing on the users. The human dimension 
of the physical and online learning spaces of 
schools deserves the attention of educators. 
Oblinger (2006) highlights the need for 
pedagogy to lead design by considering 
what is required for learning activities and 
suggests that if the necessary spaces and 
tools are provided, students can begin to 
construct their own understanding.

According to Oblinger (2006), ‘learning 
spaces provide space for learning that 
extends beyond the classroom’. In flexible 
learning spaces, teaching moves away from 

hierarchy and classrooms, a pedagogy of 
participation is achieved, and emphasis is 
placed increasingly on accreditation rather 
than content (Siemens 2008). Brown and 
Long (2006, p. 9.1) argue that, ‘learning 
spaces are not mere containers for a few, 
approved activities; instead, they provide 
environments for people’ and that ‘learning 
spaces encompass the full range of places 
in which learning occurs, from real to 
virtual, from classroom to chat room’. 
Learning spaces include but are not limited 
to classrooms. For example, Hammons 
(2010, n.p.) argued that, ‘learning now takes 
place wherever the learner is inspired’ 
and that ‘learning occurs in classrooms 
(formal learning); other times it results 
from serendipitous interactions among 
individuals (informal learning)’. Space — 
whether physical or virtual — can have 
an impact on learning. Consequently, as 
discussed in this paper, Ormiston College 
embarked on a learning space redesign 
project that transformed the library into a 
Centre for Learning and Innovation.

Temple (2014) and Savin-Baden (2008) 
discuss space in terms of a physical sense 
as well as the mental and metaphorical 
senses. Both authors acknowledge that 
there is a relationship between the physical 
and metaphorical sense but that it is difficult 
to make a distinction between them. Savin-
Baden (2008) suggests that learning spaces 
are metaphorical in that they are the mental 
spaces we create for ourselves to read, 

research, reflect and write. These actions 
take place in a physical space and this was 
what was considered when conceiving the 
redesign of the library.

This paper includes three sections, which 
present the background, methodology and 
findings of the library redesign project. 
The discussion reveals greater use of the 
spaces and resources in the library, affirms 
the success of the redesign project and 
recommended that these findings be used 
to inform the design and construction of a 
new centre.

Library redesign project background
Ormiston College is an independent, 
coeducational, non-denominational 
Christian school with a current enrolment 
of 1200 students from Pre-school to Year 
12 (P–12). It is in the Redland City area on 
Moreton Bay, 27 kilometres east of Brisbane 
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Ormiston College is an independent, coeducational, non-denominational Christian school with 
a current enrolment of 1200 students from Pre-school to Year 12. It is in the Redland City area 
on Moreton Bay, 27 kilometres east of Brisbane City in Queensland, Australia. A review of the 
bookings and number of students using the library at breaks clearly showed that the existing 
library was not meeting the needs of the staff or students. In July 2014, there was a 1950s-
style library, complete with rows of metal shelves, lined with many books that had not been 
borrowed since 1989. There were tables and high-backed chairs for group work, no area for 
individual or quiet work, and not one couch or comfortable chair (Figure 1). The purpose of 
the library used to be the curation of the collection, rather than as a repository for information 
and the hub of the College. This traditional library did not support the College’s current strong 
focus on technology and modern learning skills and, therefore, the library needed to be 
aligned with contemporary pedagogical trends. At the close of 2014, the Ormiston Library had 
a computer lab, a junior library room, library offices and a workroom, a garden annex that was 
divided into a chapel, and a reading room. The main space housed the senior fiction and 
nonfiction collections, with the overflow of the junior fiction and nonfiction collection.  

The decision to convert the library into a facility that provided flexible learning spaces was to 
provide better service to the community and to ascertain whether these spaces would be 
successful and support learning. The redesign of the existing library spaces was funded by an 
innovation grant offered by the College. This refurbishment was one of the first steps taken to 

Figure 1: Main room of library in December 2014

The aim of the redesign project was to provide a stimulating and 
inviting, flexible learning environment for staff and students, to 

map the expectation of faculty members and students and inform 
curriculum design, and to gather data that would support the 

development of other spaces in the College and the appropriate 
design of flexible learning spaces.
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City in Queensland, Australia. A review of 
the bookings and number of students using 
the library at breaks clearly showed that the 
existing library was not meeting the needs of 
the staff or students. In July 2014, there was 
a 1950s-style library, complete with rows of 
metal shelves, lined with many books that 
had not been borrowed since 1989. There 
were tables and high-backed chairs for 
group work, no area for individual or quiet 
work, and not one couch or comfortable chair 
(Figure 1). The purpose of the library used 
to be the curation of the collection, rather 
than as a repository for information and the 
hub of the College. This traditional library 
did not support the College’s current strong 
focus on technology and modern learning 
skills and, therefore, the library needed to 
be aligned with contemporary pedagogical 
trends. At the end of 2014, the Ormiston 
Library had a computer lab, a junior library 
room, library offices, a workroom, a garden 
annex that was divided into a chapel, and a 
reading room. The main space housed the 
senior fiction and nonfiction collections, 
with the overflow of the junior fiction and 
nonfiction collection.

The decision to convert the library into 
a facility that provided flexible learning 
spaces was to provide better service to the 
community and to ascertain whether these 
spaces would be successful and support 
learning. The redesign of the existing library 
spaces was funded by an innovation grant 
offered by the College. This refurbishment 
was one of the first steps taken to develop 
a learning environment that is aware 
of the learners’ cognitive, affective and 
social-emotional development. The author 
designed the new spaces and chose the 
furniture to allow teachers to develop units 
of work that are organised to suit the learner 
and promote active learning; where students 
participate in reflective activities or engage 

in small group work and the lessons are 
not solely teacher-led. In January 2015, we 
repainted and carpeted the whole area and 
reconfigured the spaces. We installed new 
furniture: mediascapes (Figure 4), desks 
and chairs all on wheels, whiteboards on 
trolleys and a range of comfortable furniture 
to change the look and feel of the library and 
to support different teaching approaches 
(Figures 2, 3 and 5). The new furniture and 
spaces were ready for use in April 2015. 
At this time the library was renamed the 
Centre for Learning and Innovation.

The aim of the redesign project was to 
provide a stimulating and inviting, flexible 
learning environment for staff and students, 
to map the expectation of faculty members 
and students and inform curriculum design, 
and to gather data that would support the 
development of other spaces in the College 
and the appropriate design of flexible 
learning spaces. If modernising the library 
led to greater student use of the Centre and 
facilitated teachers to deliver curriculum 
more effectively, a new centre might be 
built.

Methodological approach to evaluating 
the new library design
We conducted an evaluation of the newly 
designed library in September 2015. 
We adopted ethnographic cultural probe 
techniques to capture students’ perceptions 
and beliefs about learning spaces at Ormiston 
College. First introduced in 1999 by William 
Gaver et al., cultural probes are a design-led 
approach that facilitates models or plans, 
particularly when there is little knowledge 
of the target user group. A cultural probe 
profiles a participant, treating them as the 
expert in the design. From the designer’s 
perspective, this makes the unknown known 
to facilitate a conversation about the design 
being relevant to the end user (Connor, 

Rouncefield, Vetere & Cheverst 2007). The 
use of probes challenges thoughts and 
assumptions about people and situations 
by gathering data that may be sensitive or 
difficult to extract through other collection 
means. Cultural probes are not designed 
to communicate anything specific, nor be 
scientifically analysed; they are intended to 
stimulate ideas.

The author conducted interviews with four 
senior school teachers and 12 senior school 
students. Senior school staff and students 
were chosen as timetable restrictions made 
it easier to talk without too much interruption. 
Participants were asked to reflect on their 
physical surroundings, offering insights 
into emotions and thoughts associated 
with specific locations and the activities 
carried out in the location: recreational 
reading, social interaction, class work. 
The interviews gave an authentic account 
of the experience. Library staff recorded 

incidental comments from students, staff 
and visitors and reviewed these, along with 
the transcripts of the interviews.

We chose this approach to minimise 
unnecessary intrusion into staff and student 
academic time. We kept instructions to a 
minimum and used open-ended questions 
and prompts so that the questions did 
not imply that there was only one correct 
response. The interviews took place during 
September 2015. The new spaces were 
operational at the beginning of April 2015, 
so the students had been using the new 
spaces for about 16 weeks. The teachers 
interviewed were a male senior mathematics 
teacher, a female business studies teacher 
and two female science teachers. These 
teachers were identified as having used the 
new learning spaces regularly. Students 
from their classes who were also regular 
lunchtime library users were asked if they 
would participate in the research. The 
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Questions for teachers Questions for students

Would you mark on this diagram of the 
library where you like to teach and is 
there any particular furniture you prefer 
your students to use?

Can you mark for me where you like to 
sit when you’re in here, and are there any 
particular chairs or furniture that you 
prefer?

Why do you choose to come here and 
teach some of your lessons?

When do you use the library spaces? 
Why?

What makes you choose the different 
spaces? Is it actually the physical space, 
the furniture or a combination of both?

What makes you choose the different 
spaces? Is it actually the physical space, 
the furniture or a combination of both?

Do you prefer to work in these spaces 
or your classrooms? Why?

Do you prefer to work in these spaces 
or your classrooms? Why?

Did you use the old library regularly? Do 
you prefer the old or new layout?

Did you use the old library regularly? Do 
you prefer the old or new layout?

Is there any other comment you would 
like to add?

Is there any other comment you would 
like to add?

Table 1: Interview questions
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students interviewed were aged between 
15 and 17: two male Year 12 students, four 
male Year 11 students, four female Year 11 
students and two female Year 10 students. 
These students were not taught by the 
interviewer. Students from Years 10 to 12 
were chosen as it was easier to arrange 
times to interview the older students and 
their insights and reflections were more 
likely to provide meaningful information. The 
interviews were all conducted by the head 
of the Centre for Learning and Innovation. 
Permission for the interviews to take place 
and the use of these photos was given by 
the headmaster and parents.

The time restriction meant we could not 
conduct any pilot interviews. We conducted 
face-to-face interviews, which were audio-
recorded and then transcribed verbatim 
for analysis. The questions posed to the 
teachers and students were the same. 
We gave participants a map of the Centre, 
photos of the furniture and asked six 
questions (Table 1). We chose this approach 
as it was considered less intrusive and more 
engaging than survey instruments for staff 
and students. The opportunity to reflect on 
how they used the new learning spaces and 
the impact the spaces had on their learning 
behaviours would be more considered and 
insightful than answering an online survey.

The interview data were analysed 
thematically following common qualitative 
practice. Qualitative analysis is not just about 
‘counting or providing numeric summaries’, 
but rather its purpose is to ‘discover 
variation, portray shades of meaning and 
examine complexity’ (Rubin & Rubin 1995, 
p. 202). Thematic analysis identifies the 
underlying themes and can give insights 
into the relationships between the themes 
(Cavana 2001). The data analysis process 
was iterative in nature and one constantly 

grounded in the interview data. The author 
reviewed the transcripts, with the aim of 
identifying the emerging themes and to 
determine the potential connections within 
and among the interviews. The analysis 
also considered the concepts and themes 
indirectly revealed — as Rubin and Rubin 
(1995) noted, ‘you may discover themes by 
looking at the tension between what people 
say and the emotion they express’ (p. 210).

Results
Three main themes emerged from the data 
collected during interviews: space, flexibility 
and comfort. The findings show that the 
newly configured spaces in the Centre have 
fostered different lesson design and delivery 
and interactions between students and staff. 
The spaces and furniture appear to support 
21st century education goals, which focus 
on developing collaboration skills and skilful 
communication, encouraging meaningful 
uses of ICT. The new spaces have encouraged 
staff to develop lessons that required small 
group work and collaboration and the use of 
tools such as Skype. The staff and students 
have identified the flexibility provided by the 
furniture and the comfort of the furniture 
as reasons students enjoyed lessons in the 
Centre. The students felt that they learned 
more because they had some control over 
their physical learning environment and 
were comfortable. Staff found that the 
spaces allowed them to be more innovative 
and adventurous with their lessons and 
they gained some interesting insights into 
the students’ feelings about collaborative 
learning.

Space
The students perceived that the library was 
cramped and had the smell of old books and 
the faint scent of mould. There were two sofas 
in the reading room and they constituted the 
only ‘soft’ furniture. During class time, the 

area was mainly used for quiet, individual 
study by the History teachers and for 
reading lessons by the English department. 
No lessons involved working in small groups 
or collaborating or using technology, other 
than their own laptop. The space was not 
seen as somewhere you came to learn, but 
somewhere you came to do things quietly. 
The reimagining of the spaces started with 
opening up the entrance to allow easier 
traffic flow. The rows of metal shelves, 
overflowing with books and dominating 
the landscape, were replaced with wooden 
bookshelves on wheels. The wooden tables 
and traditional school chairs were replaced 
with laptop chairs on wheels, desks with 
wheels and couches. The students came for 
resources, not to use the library. They came 
for ‘stuff’, not the place, as the following 
interview quotes indicate:

Year 11 student 1: Not really, like only in 
classes, to like find books.

Year 11 student 2: If English was OK, we’re 
going to read this lesson! We would come in 
get books and read.

Year 11 student 2: Yeah, lots and lots of 
rows of books, it didn’t have this space that 
we have now. Space is used more effectively, 
instead of massive bookshelves … there are 
the new ones which are lower … it looks like 
there is more space, but, basically, we have 
the same amount of books. We’ve been able 
to have a lot more space with a lot more 
people in there.

Teacher: I can have a space where there’s 
silent study for those that want it and 
separate collaboration spaces for those 
that are working on assignments or they are 
doing some programming work, so it gives 
me more or it’s easier, I can organise some 
of these sorts of things in the classroom but 
it’s much easier here.

The interviews with the students clearly 
showed that after the redesign the ability to 
move easily into different groups, move to an 
area for individual work or work in a larger 
group was having positive effects on their 
learning. The size of the desks and the ability 
to talk face to face with their partners, rather 
than turning their head to discuss a topic 
with the person beside them, was viewed 
as one of the factors that helps facilitate 
their collaborative work and learning. For 
example, some students commented that:

Year 10 student 4: I think it is just the 
space. I feel like I learn better when I’ve got 
everything right here.

Year 11 student 1: We’ve been able to do 
group activities a lot easier instead of having 
to move all our stuff from one row of desks 
to another, which takes a lot of time, wastes 
a lot of time. We’ve been able to put together 
ideas a lot better on the whiteboard …

Year 11 student 2: Ah well, one time I was 
sitting on the desks over there, the big long 
desks, so I was sitting with my friend, I was 
sitting on one side and she was sitting on 
the other and we both had different types of 
work that we had to do, but it kind of allowed 
me to communicate with her and really sus 
out the problems with what was happening, 
without invading her space. I still had my 
space because I had one of the big tables 
and she was on the other one, so we both, 
you know, we learnt, we leaned over. Yeah, 
okay, help with this, helped with that.

Teaching staff found that it was now easier 
to set collaborative tasks and give students 
more individual attention because the 
redesigned spaces allowed them to move 
between groups easily and the defined 
learning spaces led to more productive 
outcomes. The classes worked better and 
achieved more. One teacher explained:
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Teacher 3: … just that there is space for 
the groups to separate and that there is 
flexibility and white boards, mediascapes 
and screens. You are not so public when you 
are getting help consistently. So, I can walk 
to a group and sit with them because they 
are not getting there yet …

The newly designed spaces were attracting 
more teachers to the Centre. The overall 
feedback was that they worked harder and 
achieved more. Students not only enjoyed 
using the areas because they could spread 
out, find a quiet area or even sit somewhere 
that had more privacy, but found that they 
achieved more.

Flexibility
The flexibility of the space led to more staff 
booking the teaching areas. The new spaces 
and furniture allowed teachers to adopt 
different teaching strategies, particularly 
collaboration activities, as evidenced by the 
following quotes:

Teacher 1: Well, I find the flexibility of 
the space is what is helpful for me, and I 
guess, more specifically, and I can have 
group arrangements, it’s easier for me to 
set that up and also when it’s available the 
collaboration spaces. So, I can break out 
into different configurations with the Year 
12 class who have finished their maths 

course but now they’re doing some extra 
personal directions. I can have a space 
where there’s silent study for those that 
want it and separate collaboration spaces 
for those that are working on assignments 
or they are doing some programming work, 
so it gives me more or it’s easier, I can 
organise some of these sorts of things in 
the classroom but it’s much easier.

Teacher 2: I think that the fact that they 
have that opportunity to do the things that 
suit them individually that has to be very 
beneficial.

Some students at various times will be in 
just the zone, in the quiet zone doing some 
assignment, and I plan … I have a planner 
for them which is not very detailed but they 
fill it in with what they are working on, so 
it might be a different subject or it might 
be something to do with programming or 
it might be a math assignment but I have a 
sort of general idea of what they are doing …

These staff comments and the data collected 
from the interviews and anecdotal feedback 
show that the learning spaces and access to 
interactive whiteboards and mediascapes 
allow them to be more adventurous in 
developing units of work and lessons that 
incorporate collaboration if they can use 
the spaces in the Centre for Learning and 
Innovation.

Students need many skills to be successful 
in the 21st century and most teaching and 
learning frameworks focus on increasing 
collaboration skills, better ICT skills and 
units of work that include ‘real-world’ 
projects and assessment tasks. This is 
not always easy in a standard general 
classroom. However, the layout and kind 
of furniture in the Centre supports these 
units of work as the physical space makes 
it easy to move around in and find a corner 

or large table that helps students work on 
their project. The furniture, which includes 
chairs on wheels, desks on wheels and 
mediascapes, makes it easier for groups 
to brainstorm without interrupting other 
students.

Comfort
The findings suggest that students feel 
comfortable and relaxed. More students 
visit the Centre before and after school 
hours and in the lunchtime than in previous 
years. It also appears that the quality of the 
user experience has improved. The extra 
space and different furniture have played a 
part in fostering student learning success 
and changing the institutional reputation of 
the Centre.

Howell (2008) recommends providing a 
variety of learning spaces that are both 
communal and social, both individual and 
group spaces, where students can switch 
seamlessly by choice between spaces. 
The new spaces include tables of varying 
heights, supporting the growing research 
that promotes the opportunity to sit or stand 
whilst working. In the central space, the 
furniture is more informal and designed to 
encourage recreational social engagement 
as well as focused learning and discussions. 
The space includes a range of soft and hard 
furniture. Students have indicated that they 
have their favourite items of furniture and 
favourite spaces. The couches with the 
screen mesh are popular during class and 
at lunchtime. For example:

Year 10 students 3 and 4: I think both, 
because in class you have the little desks, 
and like yeah, okay, you’re kinda invading 
everyone else’s space.

Year 10 student 3: Everything in front of 
me. Yeah and I can like work whereas if 
everything is quite close, …. I feel like I learn 

peer reviewpeer review

6 
 

desks, so I was sitting with my friend, I was sitting on one side and she was sitting on the 
other and we both had different types of work that we had to do, but it kind of allowed 
me to communicate with her and really sus out the problems with what was happening, 
without invading her space. I still had my space because I had one of the big tables and 
she was on the other one, so we both, you know, we learnt, we leaned over. Yeah, okay, 
help with this, helped with that. 

Teaching staff found that it was now easier to set collaborative tasks and give students 
more individual attention because the redesigned spaces allowed them to move between 
groups easily and the defined learning spaces led to more productive outcomes. The classes 
worked better and achieved more. One teacher explained: 

 
Teacher 3: … just that there is space for the groups to separate and that there is 
flexibility and white boards, mediascapes and screens. You are not so public when you 
are getting help consistently. So, I can walk to a group and sit with them because they 
are not getting there yet … 

The newly designed spaces were attracting more teachers to the Centre. The overall 
feedback was that they worked harder and achieved more. Students not only enjoyed using 
the areas because they could spread out, find a quiet area or even sit somewhere that had 
more privacy, but found that they achieved more. 

 
 

 

Figure 2: Open collaboration area 
 

Figure 2: Open 
collaboration 
area

Figure 4: Mediascape in collaboration area

7 
 

 

Figure 3: Open collaboration area 
 

 

Figure 4: Mediascape in collaboration area 
 
Flexibility 
The flexibility of the space led to more staff booking the teaching areas. The new spaces and 
furniture allowed teachers to adopt different teaching strategies, particularly collaboration 
activities, as evidenced by the following quotes: 
 

7 
 

 

Figure 3: Open collaboration area 
 

 

Figure 4: Mediascape in collaboration area 
 
Flexibility 
The flexibility of the space led to more staff booking the teaching areas. The new spaces and 
furniture allowed teachers to adopt different teaching strategies, particularly collaboration 
activities, as evidenced by the following quotes: 
 

Figure 3: Open collaboration area



3534 November 2018  ACCESSNovember 2018  ACCESS

better as well, like if I’m in a comfortable 
chair. I’ve got to be comfortable to learn, 
whereas the one in the classroom, they’re 
like hard, and like you’re upright.

Year 11 student 4: It’s a good place, you 
know, to do relatively quiet, you know, small 
work … Yeah, it’s great to read in. It’s, you 
know, it is comfortable, seating is great ... 
and it’s a relatively nice environment.

Year 10 student 3: I think it’s because you’re 
looking at each other and you’re in close 
proximity and you all know what each other 
is doing, so when you have a conversation, 
you end up having the whole group in on the 
conversation and so everyone knows what 
everyone else is doing, which is quite useful 
in a research task. So, you are all on the 
same page, also it’s really easy to have a 
conversation, you don’t have to speak really 
loud, etc.

Year 11 student 5: Couches, because they 
are the most comfortable.

Discussion
There is little research pertaining to 
redesigning learning spaces in P–12 

school library environments. Most of 
the articles found in the initial literature 
review concentrated on university or 
public libraries. Some articles focused 
on redesigning the role of the librarian. 
Bradburn (2013) highlights the difficulties 
school libraries face in retaining the 
professional identity of the librarians in 
an era where students and staff view their 
laptops as their classroom. The professional 
discussions tend to focus on the role of the 
staff rather than the purpose. In ‘Learning 
spaces for the 21st century: A review of 
the literature’, Temple (2013) outlines the 
importance of redesigning learning spaces 
to accommodate 21st century learning 
and the literature is from universities and 
institutions of higher learning. While some 
research was being conducted in university 
libraries, minimal research on P–12 school 
libraries was found.

The findings in this paper ranged from the 
expected to the surprising. The fact that 
many students found it easier to ask their 
teachers questions in this space and felt 
more comfortable doing so was unexpected. 
In a college where each senior student has 

a laptop, it was surprising that so many 
students wanted to use whiteboards and 
pens. The importance of desk size, which 
made collaboration easier when students 
could arrange their belongings and talk 
face to face rather than side by side, was 
an interesting insight. The lack of quiet and 
individual spaces being noted and asked for 
was an expected research finding.

It was evident that much could be learned 
about the interplay of physical facilities 
and learning environments, and there was 
an opportunity to learn more about where 
students like to study and why, with whom 
and when.

If implementing this new vision of how 
learning occurs was as simple as buying 
the right kind of chair or installing digital 
whiteboards, then learning space design 
would be simple. The task of designing 
and implementing learning environments 
that encourage good learning practice and 
accommodate the learning style of the 
most recent generation of students, the 
Net Generation, provides challenges. New 
ideas about learning spaces represent an 
opportunity to make learning in an institution 
rather than on the net, more appealing and 
ultimately more successful. The emergence 

of student-centred pedagogy and student-
centred learning has informed the design 
decisions for modern libraries. Each student 
body is unique and to be truly student-
centred we must be aware of the student 
trends and needs. As education is the core 
business of the College, learning and the 
spaces in which it takes place are important. 
The observations related to redesigning of 
the spaces in the Centre and the collection 
of ethnographic information from staff and 
students did provide evidence to help shape 
the next phase of the Centre’s development. 

Conclusions
This paper has reported on research into the 
impact of a school library redesign project on 
staff and student perceptions and use of the 
new spaces. The findings of this ethnographic 
study illustrated the benefits of undertaking 
research to inform future directions of 
library space design at Ormiston College. 
Unsolicited, incidental comments from two 
parents at the 2016 Ormiston College Open 
Day affirmed the impact and success of the 
library redesign project.

When you walk in the door, you are hit with 
the feeling that ‘Anything is possible in here’. 
It seems such a comfortable and natural 
place to soak up and play with learning.

peer reviewpeer review

9 
 

hard, and like you’re upright. 
 
Year 11 student 4: It’s a good place, you know, to do relatively quiet, you know, small 
work … Yeah, it’s great to read in. It’s you know, it is comfortable, seating is great, you 
know, and it’s a relatively nice environment. 
 
Year 10 student 3: I think it’s because you’re looking at each other and you’re in close 
proximity and you all know what each other is doing, so when you have a conversation, 
you end up having the whole group in on the conversation and so everyone knows what 
everyone else is doing, which is quite useful in a research task. So, you are all on the 
same page, also it’s really easy to have a conversation, you don’t have to speak really 
loud, etc. 
 
Year 11 student 5: Couches, because they are the most comfortable. 

 

Figure 5: Couches with screens 

Figure 5: Couches 
with screens
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Figure 6: Breakout space 

 
Figure 7: Couches and breakout space 
 
Discussion 
There is little research pertaining to redesigning learning spaces in P–12 school library 
environments. Most of the articles found in the initial review for the literature review 

Figure 6: Breakout space
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Figure 6: Breakout space 

 
Figure 7: Couches and breakout space 
 
Discussion 
There is little research pertaining to redesigning learning spaces in P–12 school library 
environments. Most of the articles found in the initial review for the literature review 

Figure 7: Couches and breakout space
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Speaking to the students, it is obvious 
they are attracted here and understand 
intuitively the different spaces and how to 
use them to maximise their own potential.

The findings from the library redesign 
project were used to inform the next phase 
of development at Ormiston College. In 
December 2017 the old library building 
was demolished, and construction of a 
new Centre for Learning and Innovation 
commenced. The new building will be 
operational at the beginning of 2019.
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When you walk in the door, you are hit with the feeling that 
‘Anything is possible in here’. It seems such a comfortable and 

natural place to soak up and play with learning.

Speaking to the students, it is obvious they are attracted here 
and understand intuitively the different spaces and how to use 

them to maximise their own potential.


